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ARTICLE INFO ABSTRACT

Keywords: Family involvement plays a crucial role in supporting the learning process and character development

of children with special needs, particularly in Islamic Religious Education. However, existing studies
tend to discuss parental involvement in special education in general, while limited attention has been
given to how families support adaptive Islamic Religious Education for children with special needs in
home-based contexts. This study aims to synthesize the forms, strategies, challenges, and
implications of family involvement in adaptive Islamic Religious Education for the character
development of children with special needs. This research employed an integrative literature review
by examining scholarly articles, books, and educational policy documents published between 2015
and 2025. The data were analyzed using thematic content analysis to identify recurring patterns
related to family roles, adaptive learning strategies, barriers, and character outcomes. The findings
indicate that families contribute through three main roles: learning companions, advocates, and
home-based religious educators. Effective strategies include daily worship habituation, individualized
guidance, visual and concrete learning media, emotional support, and collaboration between parents
and teachers. The review also reveals several challenges, including limited parental knowledge of
adaptive religious education, caregiving stress, time constraints, and insufficient school-family
collaboration. These findings suggest that family-based adaptive Islamic Religious Education can
support the development of religious, moral, social, and emotional character among children with
special needs when implemented consistently and collaboratively. This study contributes to the
development of a conceptual framework for inclusive Islamic Religious Education that positions
families as active partners in character formation.
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and spiritual development [1, 2].
In the field of inclusive and special education, family
involvement has been widely recognized as an important factor in

1. Introduction

Education for children with special needs requires a learning
environment that is not only accessible at school but also
consistently supported at home. Children with special needs often
experience diverse barriers in communication, cognition, social
interaction, emotional regulation, and behavioral adaptation.
These conditions require educational practices that are flexible,
individualized, and responsive to each child’s developmental
characteristics. In this context, the family plays a fundamental
role as the first and most continuous educational environment.
Family members, particularly parents, are not merely responsible
for providing care, but also for creating daily learning experiences
that strengthen children’s academic, social, emotional, moral,
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supporting the development of children with special needs.
Parents can contribute as learning companions, advocates,
emotional supporters, and collaborators with teachers. Their
involvement helps bridge the gap between school-based
instruction and home-based practice. For children with special
needs, such continuity is particularly important because learning
outcomes are often achieved through repetition, routine, concrete
experiences, and consistent reinforcement. When families are
actively involved, children are more likely to experience
structured learning support that corresponds to their needs and
abilities [3—5].
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Islamic Religious Education is one of the essential
components of education in Muslim communities because it does
not only transmit religious knowledge but also develops moral
awareness, spiritual habits, and social character. In the
Indonesian educational context, Islamic Religious Education
aims to guide learners to understand, internalize, and practice
Islamic values in daily life. However, for children with special
needs, religious learning cannot always be delivered through
conventional approaches. Abstract religious concepts, verbal
explanations, text-based materials, and uniform teaching
methods may not be fully accessible to children with cognitive,
sensory, communication, or behavioral challenges. Therefore,
Islamic Religious Education for children with special needs
requires adaptive strategies, such as simplified materials, visual
support, concrete media, individualized guidance, repeated
practice, emotional reinforcement, and collaboration between
teachers and families [6, 7].

The role of families becomes particularly important in
adaptive Islamic Religious Education because many religious
values are internalized through daily routines at home. Practices
such as praying, reciting short verses, saying daily supplications,
showing respect to others, developing patience, maintaining
cleanliness, and practicing honesty are not limited to classroom
instruction. These values are learned through repeated
experiences in family life. Parents can model religious behavior,
guide children step by step, provide concrete examples, and
reinforce positive habits according to the child’s developmental
capacity. In this way, the family functions as a living environment
where Islamic values are practiced and transformed into
character [8-10].

Despite the importance of family involvement, many families
face challenges in supporting Islamic Religious Education for
children with special needs. Some parents have limited
knowledge of adaptive religious learning strategies. Others
experience caregiving stress, limited time, lack of confidence, or
insufficient guidance from schools. In many -cases,
communication between teachers and parents remains weak,
resulting in discontinuity between school-based Islamic
Religious Education and home-based religious habituation.
These challenges indicate that family involvement should not be
understood merely as parental responsibility, but as part of a
broader collaborative system involving families, teachers,
schools, and inclusive education policies [3, 11].

Previous studies have discussed parental involvement in
special education, family support for children with special needs,
and character education in general. However, the specific
discussion of family-based adaptive Islamic Religious Education
for children with special needs remains relatively limited.
Existing studies often focus on parental involvement in academic
learning or general developmental support, while fewer studies
examine how families support religious learning and character
formation in home-based contexts. In addition, the relationship
between adaptive Islamic Religious Education, family roles, and
character development among children with special needs has
not been sufficiently synthesized. This gap highlights the need for
a literature-based study that integrates findings on family
involvement, adaptive religious education, inclusive learning
strategies, and character development [12, 13].

This study aims to synthesize the forms, strategies,
challenges, and implications of family involvement in adaptive
Islamic Religious Education for the character development of
children with special needs. Specifically, this study seeks to
answer the following research questions:

e What roles do families play in supporting Islamic

Religious Education for children with special needs?

Special and Disability Education Studies (2026) 01-08

e What adaptive strategies are used by families to facilitate
religious learning at home?

e What challenges do families face in implementing Islamic
Religious Education for children with special needs?

e How does family involvement in adaptive Islamic
Religious Education contribute to the character
development of children with special needs?

The novelty of this study lies in its effort to position the family
as an active agent in adaptive Islamic Religious Education rather
than as a passive supporter of school-based learning. This study
proposes that family involvement should be understood through
three interrelated roles: the family as a learning companion, the
family as an advocate, and the family as a home-based religious
educator. These roles provide a conceptual basis for developing
inclusive Islamic Religious Education that is responsive to the
needs of children with special needs and oriented toward
character formation [6, 14, 15].

This study contributes theoretically and practically to the field
of Islamic education and inclusive education. Theoretically, it
expands the discussion of parental involvement by linking it with
adaptive religious education and character development.
Practically, it provides insights for parents, Islamic Religious
Education teachers, special education teachers, and schools in
designing collaborative strategies that support children with
special needs both in school and at home. By emphasizing family-
based adaptive Islamic Religious Education, this study offers a
conceptual foundation for strengthening religious, moral, social,
and emotional character among children with special needs
through consistent and collaborative learning practices.

2. Materials and Methods
2.1. Research design

This study employed an integrative literature review design to
synthesize existing scholarly works on family involvement in
adaptive Islamic Religious Education for children with special
needs. An integrative literature review was selected because this
approach allows the researcher to examine, compare, and
synthesize theoretical, empirical, and policy-based sources
related to a particular educational issue. In this study, the
integrative review was used to identify major themes concerning
family roles, adaptive religious learning strategies, challenges
faced by families, and the implications of family involvement for
character development among children with special needs.

The focus of this review was not merely to summarize previous
studies, but to develop a conceptual understanding of how
families contribute to Islamic Religious Education in home-based
and inclusive educational contexts. Therefore, the review process
emphasized thematic synthesis rather than statistical aggregation
[4, 16].

2.2. Data sources and search strategy

The data were collected from scholarly articles, books, and
educational policy documents published between 2015 and 2025.
The main databases and search engines used in this review were
Google Scholar, DOAJ, Garuda, and ScienceDirect. These
databases were selected because they provide access to both
national and international publications related to Islamic
education, special education, inclusive education, parental
involvement, and character education.

The literature search was conducted using combinations of
Indonesian and English keywords. The main keywords included:
“family involvement,” “parental involvement,” “children with
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special needs,” “special education,” “inclusive education,”
“Islamic Religious Education,” “adaptive religious education,”
“character education,” “pendidikan agama Islam,” “anak
berkebutuhan khusus,” “peran keluarga,” “keterlibatan orang
tua,” and “pendidikan karakter.” Boolean operators such as AND
and OR were used to combine search terms and broaden or
narrow the search results. Examples of search strings used in this
study included:

“parental involvement” AND “children with special needs”
AND “character education”

“family involvement” AND “Islamic Religious Education”
AND “inclusive education”

“adaptive religious education” AND “special needs children”

“pendidikan agama Islam” AND “anak berkebutuhan khusus”

“peran keluarga” AND “pendidikan karakter” AND “ABK”.

2.3. Inclusion and exclusion criteria

The selection of literature was guided by predetermined
inclusion and exclusion criteria (Table 1). These criteria were
used to ensure that the sources analyzed were relevant to the
research objectives and had academic credibility [17, 18].

Table 1
Inclusion and exclusion criteria

Criteria Inclusion Exclusion

Publication Sources published between 2015 and  Sources published before
year 2025 2015
Studies discussing family Studies unrelated to
involvement, parental involvement, children with special needs,

reii?/glrfce Islamic Religious Education, special religious education, family
education, inclusive education, or roles, or character
character development development
Peer-reviewed journal articles, rg)lﬁ?alg;diﬁicclevi’e:gls?tgess’
Type of academic books, conference papers, and unpublished materia’ls
source and official educational policy ith P 1 demi
documents without c| ear academic
credibility
L Sources written in English or Sources in other languages
anguage Indonesian that could not be
adequately interpreted
Studies related to formal education, . . ..
. . . Studies focusing on clinical
Educational home-based learning, inclusive intervention without
context education, religious education, or d ‘onal rel
special education educational relevance
Sources with accessible abstracts, full  Sources with incomplete
Accessibility texts, or sufficient bibliographic bibliographic information

information or inaccessible content
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Fig. 1. Literature selection flow. The figure presents the stages of
literature identification, screening, eligibility assessment, and
final inclusion for thematic synthesis. The number of records

should be completed based on the actual search and selection
process.

2.4. Literature selection procedure

The literature selection process was conducted in several stages.
First, relevant sources were identified using the selected databases and
keyword combinations. Second, duplicate records were removed.
Third, the titles and abstracts were screened to determine their
relevance to the research focus. Fourth, the full texts of potentially
relevant sources were examined based on the inclusion and exclusion
criteria. Finally, the selected sources were analyzed thematically [3, 6,
16]. The selection process is presented in Fig. 1. The numbers in the
selection flow should be completed based on the actual search results
obtained during the literature identification and screening process.

2.5. Data extraction

Data were extracted using a thematic matrix to organize information
from each selected source (Table 2). The extracted information
included the author and year of publication, research focus, educational
context, type of children with special needs discussed, family roles,
adaptive learning strategies, challenges, and implications for character
development [19—21].

Table 2
Data extraction matrix
Author/Y Research Educational gygiiglf Family Adaptive Ckﬁg:ggr-
ear Focus Context D Role  Strategy S
Needs Implication
Learnin  Visual Improved
Author A irf\?;f\fletrile Inclusive (s}egzr;l g support  discipline
(Year) education P compan and and
nt needs . i A
ion  repetition participation
... Home-  Daily
Author B Religious Home- Auﬁ1sm/ 1{“ based  worship Strerl1.gt'hened
(Year) education basgd ellectua educato habituatio o o.0US
learning  disability - n routines
General Parent- Better
Author C Character  Special special Advoca teacher  emotional
(Year) education education I?ee ds te collaborat  and social

ion development

This matrix helped the researcher identify similarities, differences,
and recurring patterns across the reviewed sources [3, 6, 16].

2.6. Data analysis

The data were analyzed using thematic content analysis. The analysis
consisted of four main stages. First, the selected literature was read
repeatedly to obtain a comprehensive understanding of the content.
Second, relevant information was coded based on the research
questions. Third, similar codes were grouped into broader themes.
Fourth, the themes were interpreted to construct a conceptual synthesis
of family-based adaptive Islamic Religious Education for children with
special needs [7]. The thematic analysis produced four major themes:

1. family roles in Islamic Religious Education for children with

special needs;

2. adaptive strategies used by families in home-based religious

learning;

3. challenges faced by families in supporting Islamic Religious

Education;
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4. implications of family involvement for religious, moral, social,

and emotional character development.

The interpretation of these themes was guided by concepts from
inclusive education, parental involvement, adaptive learning, and
character education. This enabled the study to connect practical family
roles with broader theoretical discussions on inclusive Islamic
education and character formation [6, 14, 15].

2.7. Trustworthiness of the review

To enhance the trustworthiness of the review, several strategies
were applied. First, the study used multiple databases and search
engines to obtain a broader range of literature. Second, clear inclusion
and exclusion criteria were applied to ensure the relevance and
credibility of the selected sources. Third, data were organized using a
data extraction matrix to maintain consistency during analysis. Fourth,
the synthesis was conducted thematically to identify recurring patterns
rather than relying on isolated findings from individual studies [19—21].

Although this study did not involve field data collection, its
trustworthiness depended on the transparency of the literature
selection process, the clarity of the analytical procedure, and the
relevance of the selected sources to the research objectives.

2.8. Ethical considerations

This study was based entirely on published literature, academic
books, and official documents. Therefore, it did not involve human
participants, personal data, or direct intervention. Ethical
considerations were addressed by accurately representing the ideas of
previous authors, avoiding plagiarism, and ensuring proper citation of
all sources used in the review.

3. Results and discussion
3.1. Overview of thematic findings

The thematic analysis of the reviewed literature indicates that family
involvement plays a central role in supporting Islamic Religious
Education for children with special needs (Table 3). The findings show
that the family does not only function as a supportive environment, but
also as an active educational agent that helps children understand,
practice, and internalize religious values in daily life. Across the
reviewed sources, four major themes emerged: family roles in adaptive
Islamic Religious Education, home-based adaptive learning strategies,
challenges faced by families, and the implications of family involvement
for character development [14, 22, 23].

The synthesis suggests that Islamic Religious Education for children
with special needs requires more than conventional religious
instruction. It requires adaptive practices that consider the child’s
cognitive, emotional, social, communicative, and behavioral
characteristics. In this context, families become important partners
because many religious values are not only taught formally at school but
also practiced repeatedly at home through daily routines, direct
modeling, emotional reinforcement, and consistent habituation [24].

3.2. Family roles in adaptive islamic religious education

The first major finding shows that families play three interconnected
roles in supporting Islamic Religious Education for children with special
needs: learning companion, advocate, and home-based religious
educator. These roles are not separate functions, but mutually
reinforcing dimensions of family involvement [20, 21, 25].

As learning companions, parents help children understand Islamic
Religious Education materials through direct assistance and
individualized support. Children with special needs may require
repeated instruction, simplified explanations, visual prompts, and
concrete examples to understand religious concepts. For example,
religious practices such as prayer, daily supplications, cleanliness,
respect, honesty, and patience can be introduced through step-by-step
guidance rather than abstract explanation. This form of accompaniment
is essential because children with special needs often need more time
and more structured support to process and practice learning materials
[16, 26, 27].
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The role of the family as a learning companion is closely related to the
idea that children learn effectively when assistance is provided within
their developmental capacity. Parents can offer scaffolding by breaking
down religious activities into smaller, manageable steps. For instance,
instead of teaching prayer as a complete ritual at once, parents may begin
by introducing simple movements, short recitations, or daily prayer
routines. Through gradual assistance, children are given opportunities
to develop religious understanding and practice at their own pace.

Table 3
Thematic synthesis of family involvement in adaptive Islamic Religious
Education

Main Character-Related

Theme Sub-theme Description Implication
Parents assist children in o,
; . Supports religious
. . understanding religious 3
Family Learning . C understanding,
: materials through simple .
roles companion . i attention, and
explanatlons, repetition, learnine discipline
and direct guidance. g pine.
Parents communicate with
Encourages
. teachers and schools to P
Family . . participation,
Advocate ensure that children receive
roles . . confidence, and
appropriate religious . : .
. educational inclusion.
learning support.
Families continue religious  Strengthens religious
. Home-based . .
Family . learning at home through habits, moral
religious + N N .
roles worship routines and moral  behavior, and social
educator . . e
habituation. responsibility.
introchced veing pictures, _Helps children
Adaptive Visual and &P > understand abstract

symbols, stories, audio-
visual materials, and real
objects.

strategies concrete media religious values more

concretely.

Learning activities are .
Promotes emotional

Adaptive  Individualized adjusted to the child’s . A
R . e . security, motivation,
strategies guidance ability, type of special need,
and self-confidence.
and developmental stage.
. Some parents lack May reduce
Limited . . consistency and
understanding of adaptive .
Challenges parental - . effectiveness of home-
religious education .
knowledge methods based religious
. learning.
Limited communication -
Weak school- between teachers and ini\ggalllirzﬁigfo ’
Challenges family parents creates religious and
collaboration discontinuity between 8

. character values.
school and home learning.

The second role is the family as advocate. In this role, parents act as
representatives of the child’s educational needs. They communicate with
teachers, request appropriate adjustments, and ensure that Islamic
Religious Education is delivered in ways that are accessible to the child.
Advocacy is particularly important because children with special needs
may not always be able to express their learning difficulties clearly.
Parents often understand the child’s behavior, preferences, strengths,
and limitations more deeply than other educational actors. Therefore,
communication between parents and teachers is necessary to design
suitable learning strategies [14, 22, 23].

The third role is the family as a home-based religious educator. This
role emphasizes the continuation of religious learning beyond the
classroom. Islamic Religious Education is not limited to formal lessons;
it is closely connected to everyday practices and moral behavior. Families
can create a religious learning environment by modeling positive
behavior, guiding worship routines, telling moral stories, and reinforcing
Islamic values in daily interactions. Through consistent habituation,
religious values become part of the child’s lived experience rather than
merely theoretical knowledge. These three roles indicate that family
involvement is an essential component of adaptive Islamic Religious
Education. The family provides continuity between formal instruction
and daily practice, making religious education more meaningful and
accessible for children with special needs.

3.3. Adaptive strategies used by families

The second major finding concerns the adaptive strategies used by
families to support Islamic Religious Education at home (Table 4). The
reviewed literature indicates that effective family-based religious
learning depends on the ability of parents to adjust teaching methods to
the characteristics of each child [28, 29].
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One important strategy is daily worship habituation. Religious
values are more easily internalized when they are practiced consistently
in daily routines. Parents can guide children to engage in simple
religious activities such as saying prayers before and after activities,
practicing greetings, maintaining cleanliness, showing respect to family
members, and participating in worship according to their ability. For
children with special needs, repetition and routine are essential because
they provide predictability and reduce confusion. When religious
practices are repeated regularly, children gradually develop familiarity
and confidence.

Another strategy is individualized guidance. Children with special
needs are diverse, and each child may require different forms of support.
Children with autism, for example, may benefit from structured
routines, visual schedules, and predictable instructions. Children with
intellectual disabilities may need simplified language, concrete
examples, and repeated practice. Children with hearing impairments
may require visual explanations, gestures, or sign-supported
communication. Therefore, a uniform approach is not sufficient.
Family-based Islamic Religious Education must be flexible and
responsive to individual learning needs.

Visual and concrete media also play an important role. Religious
concepts are often abstract, such as sincerity, patience, faith, obedience,
and responsibility. These concepts may be difficult for children with
special needs to understand if they are taught only through verbal
explanation. Families can use pictures, cards, symbols, videos,
storybooks, prayer movement illustrations, and concrete objects to help
children connect religious values with real-life situations. For example,
the value of cleanliness can be taught through direct practice of washing
hands, organizing personal belongings, or preparing for prayer [14, 22,
23].

Table 4
Adaptive strategies for family-based Islamic religious education
Type of Possible Learning ~ Suggested Family- .
Special Need Barriers Based Strategy Example of Practice
Difficulty with Using praver
Autism social Visual schedule, moven%el?lt chr ds
communication, structured routine, .
spectrum and repeating the
é). d routine changes, repetition, step-by- dp'l g hi
isorder . - same daily worship
and abstract step instruction routine
concepts
Limited cognitive :
rocessing, Simplified language, Teach{ng ?hmt
Intellectual Pro & P suag supplications
disabili difficulty concrete examples, oo yepetition
ty understanding repeated practice d 1811 rep i
complex concepts and direct modeling
Visual media, Explaining moral
Hearing Limited access to gestures, written sIztories Esing
impairment  verbal instruction pr(s);rll)[;)ts;tsg(gln— pictures and written
communication keywords
Attention or Short attention Short learning Giving praise after
behavioral ~ SPams impulsivity, sessions, positive  the child completes
difficulties emotional reinforcement, a simple religious
instability emotional support task
. Practicing
General Difficulty retaining Routine based greetings, honesty,
learning, parental
learning information and d 15’ P dail cleanliness, and
difficulties  applying concepts modeling, datly respect in family

habituation

interactions

Emotional and motivational support is another significant strategy.
Children with special needs may experience frustration, anxiety, or low
motivation when learning activities are difficult. Parents can provide
encouragement, praise, rewards, and emotional reassurance to create a
safe learning environment. Positive reinforcement helps children
associate religious learning with meaningful and pleasant experiences.
This approach is important because character development is closely
linked to emotional security and supportive relationships [24].

Collaboration between parents and teachers is also a key strategy.
Families need guidance from teachers, particularly Islamic Religious
Education teachers and special education teachers, to understand how
religious learning can be adapted at home. Schools can provide simple
modules, visual materials, communication books, or regular
consultation sessions with parents. Such collaboration ensures that
religious learning at school and home is consistent.
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3.4. Challenges faced by families

Although family involvement is crucial, the review also reveals
several challenges that may limit the effectiveness of adaptive Islamic
Religious Education at home. The first challenge is limited parental
knowledge of adaptive religious education. Some parents understand the
importance of Islamic Religious Education but do not know how to
adjust religious materials and activities to the needs of children with
special needs. As a result, learning activities may become too difficult,
too abstract, or inconsistent with the child’s developmental capacity.

The second challenge is caregiving stress. Parenting children with
special needs often requires additional emotional, physical, and financial
resources. Parents may experience fatigue, anxiety, frustration, or
uncertainty about how to support their child’s learning. This condition
may affect the consistency of home-based religious education. When
parents are under stress, it may be difficult to maintain patience, routine,
and positive reinforcement.

The third challenge is limited time. Many parents have work
responsibilities and household duties that reduce their availability for
structured learning activities at home. Family-based Islamic Religious
Education requires consistency, but consistency is difficult to maintain
when parents have limited time and energy. Therefore, adaptive religious
education at home should not be designed as a heavy academic burden.
Instead, it should be integrated into simple daily routines that are
realistic for families.

The fourth challenge is insufficient school-family collaboration. In
many cases, communication between teachers and parents remains
limited. Parents may not receive clear guidance on how to continue
Islamic Religious Education at home, while teachers may not fully
understand the child’s home context. This lack of collaboration can
create a gap between school-based learning and family-based
habituation. To address this issue, schools need to develop structured
communication with parents and provide practical guidance for adaptive
religious learning at home [19—21].

The fifth challenge is the lack of accessible learning resources. Some
families do not have access to appropriate religious learning materials
for children with special needs. Many Islamic Religious Education
materials are still text-based, abstract, and designed for typically
developing learners. Therefore, there is a need for adaptive materials
that are visual, simple, inclusive, and suitable for diverse learning needs.

3.5. Implications for character development

The findings suggest that family involvement in adaptive Islamic
Religious Education has important implications for the character
development of children with special needs. Character development in
this context includes religious, moral, social, and emotional dimensions.
These dimensions are closely related because religious learning is not
only aimed at knowledge acquisition but also at the formation of habits,
attitudes, and behavior.

First, family involvement supports religious character. Through daily
worship habituation, children gradually become familiar with religious
practices. Even when children cannot fully understand complex
theological concepts, they can still develop religious awareness through
routine, modeling, and participation. For example, saying simple
prayers, following prayer movements, greeting others politely, and
maintaining cleanliness can become meaningful expressions of religious
character [19—21].

Second, family involvement contributes to moral character. Moral
values such as honesty, patience, responsibility, respect, and compassion
can be introduced through everyday family interactions. Parents play an
important role in modeling these values. Children with special needs
often learn more effectively from concrete examples than from verbal
instruction alone. Therefore, when parents consistently demonstrate
moral behavior, children have opportunities to observe, imitate, and
gradually internalize these values.

Third, family involvement supports social character. Religious
learning at home can encourage children to interact positively with
family members and others. Activities such as greeting, sharing, helping,
apologizing, and showing respect can strengthen social behavior. For
children with communication or social interaction difficulties, these
practices need to be taught gradually through repetition and positive
reinforcement.

Fourth, family involvement supports emotional development. A
supportive family environment helps children develop emotional
regulation, confidence, and motivation. When parents provide patience,
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encouragement, and appreciation, children are more likely to feel secure
in learning. Emotional security is important because children with
special needs may become easily frustrated when facing learning
challenges. Positive family involvement can reduce anxiety and increase
the child’s willingness to participate in religious activities.

However, the contribution of family involvement to character
development should not be understood as automatic. Its effectiveness
depends on several conditions, including parental knowledge,
consistency of practice, the suitability of learning strategies, the child’s
type of special need, and the quality of school-family collaboration.
Therefore, adaptive Islamic Religious Education must be developed as a
collaborative system rather than as an isolated family responsibility.

3.6. Conceptual synthesis: family-based adaptive islamic religious
education

Based on the thematic findings, this study proposes a conceptual
synthesis of family-based adaptive Islamic Religious Education for
children with special needs. The synthesis consists of five interrelated
components: understanding the child’s needs, adapting religious
materials, implementing home-based habituation, strengthening
emotional support, and building school-family collaboration. The first
component is understanding the child’s needs. Families and teachers
must identify the child’s abilities, limitations, interests, communication
style, and behavioral characteristics. This understanding becomes the
basis for selecting appropriate religious learning strategies [19—21].

The second component is adapting religious materials. Islamic
Religious Education materials should be simplified, visualized, and
contextualized. Abstract concepts should be connected to concrete daily
experiences. For example, the concept of cleanliness can be linked to
handwashing, preparing for prayer, and keeping personal spaces tidy.

The third component is implementing home-based habituation.
Religious and moral values should be practiced consistently through
daily routines. Habituation helps children with special needs develop
familiarity and stability in learning religious values. The fourth
component is strengthening emotional support. Families need to create
a positive learning atmosphere through patience, encouragement,
praise, and empathy. Emotional support is essential to maintain
children’s motivation and reduce learning-related stress. The fifth
component is building school-family collaboration. Teachers and
parents need to share information, coordinate strategies, and evaluate
children’s progress together. Collaboration ensures continuity between
classroom instruction and home-based practice [30].

Table 5
Conceptual framework of family-based adaptive Islamic religious
education

. . - Expected
Component Main Focus Practical Application Outcome
Identifying Observing behavior, More appropriate
Understanding  abilities, barriers, communication reli iotfspleaI;nin
the child’s needs and learning style, and learning & support &
characteristics response pp
Adapting Making PAI S&?ilﬁllvﬁgﬁglc&ré?gt, Improved
religious accessible and a r% 1 providin > understanding of
materials meaningful P 8 religious values

concrete examples

Practicing prayers,

areetings Strengthened

Home-based S
religious and

Building religious

habituation and moral routines cleanliness, honesty,
moral character
and respect
Giving praise,
. Creating a safeand  encouragement, Improved
Emotional e . . confidence and
motivating learning patience, and .
support . s emotional
environment positive .
. regulation
reinforcement
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This conceptual synthesis highlights that the success of Islamic
Religious Education for children with special needs depends on the
interaction between adaptive strategies and supportive relationships.
The family is not simply an extension of school instruction, but a central
environment where religious and moral values are practiced in real-life
situations.
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The findings of this review strengthen the argument that Islamic
Religious Education for children with special needs should be
understood as an inclusive and adaptive process. Conventional
approaches that rely heavily on verbal explanation, abstract concepts,
and uniform expectations may not be sufficient. Children with special
needs require learning experiences that are concrete, repetitive,
emotionally supportive, and individually adjusted.

The role of the family is especially significant because character
formation occurs largely through daily experiences. Religious values
such as honesty, patience, responsibility, discipline, and compassion are
not only learned through formal instruction but also through
observation, imitation, practice, and reinforcement. In this regard, the
family serves as the first and most continuous context for character
development [3, 11].

The findings also show that family involvement should be supported
by schools. Placing the full responsibility on parents may create
additional burdens, especially for families who already face caregiving
stress and limited resources. Schools need to provide practical guidance,
adaptive materials, and regular communication so that parents can
support religious learning more effectively at home. Islamic Religious
Education teachers should also collaborate with special education
teachers to design strategies that are suitable for children with different
needs.

Another important point is the need to move from general parental
involvement to adaptive parental involvement. In the context of children
with special needs, family involvement is not only about being present or
supportive. It involves understanding the child’s specific needs,
adjusting learning methods, using appropriate media, and creating
consistent routines. This adaptive involvement allows children to access
religious education in ways that are meaningful and developmentally
appropriate [31].

The study also indicates that character development should be
viewed multidimensionally. For children with special needs, character
development may appear in simple but meaningful forms, such as
following a routine, showing respect, managing emotions, participating
in prayer, saying greetings, helping others, or responding positively to
guidance. These outcomes should be appreciated as important indicators
of religious, moral, social, and emotional growth [3, 11].

Overall, the results of this review emphasize the importance of
developing a collaborative model of Islamic Religious Education that
integrates family roles, adaptive strategies, and inclusive school support.
Such a model can help children with special needs access religious
education more meaningfully and develop character through consistent
practice in both school and family environments.

4. Conclusion

This study synthesized the role of families in supporting
adaptive Islamic Religious Education for children with special
needs and its implications for character development. The
findings indicate that family involvement is a crucial element in
making Islamic Religious Education more accessible, meaningful,
and applicable in the daily lives of children with special needs.
Families contribute through three main roles: learning
companions, advocates, and home-based religious educators.
These roles enable children to receive continuous support beyond
the classroom and help transform religious values into everyday
habits and behavior.

The review shows that effective family-based adaptive Islamic
Religious Education requires individualized and flexible
strategies. Daily worship habituation, simplified religious
materials, visual and concrete media, repeated practice,
emotional reinforcement, and parent-teacher collaboration are
important strategies for supporting children with diverse learning
needs. These strategies help children understand and practice
religious values according to their developmental capacity.
Family involvement also contributes to the development of
religious, moral, social, and emotional character, including
discipline in worship, honesty, respect, patience, emotional
regulation, and positive social interaction.

However, the implementation of family-based adaptive
Islamic Religious Education still faces several challenges. Limited
parental knowledge of adaptive learning methods, caregiving
stress, time constraints, limited access to appropriate learning
materials, and weak school-family collaboration may reduce the
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effectiveness of religious learning at home. Therefore, family
involvement should not be viewed solely as parental
responsibility. It must be supported by schools, teachers, and
inclusive education policies through practical guidance, adaptive
learning resources, and continuous communication between
parents and educators.

This study contributes to the development of a conceptual
understanding of family-based adaptive Islamic Religious
Education for children with special needs. The proposed
synthesis positions the family as an active partner in inclusive
religious education and character formation. It also highlights
the need to integrate home-based habituation, adaptive teaching
strategies, emotional support, and school-family collaboration in
supporting children with special needs.

The limitation of this study lies in its literature-based
approach, which does not involve direct field data from parents,
teachers, or children with special needs. Therefore, future studies
are recommended to conduct empirical research through
interviews, observations, case studies, or intervention-based
designs. Further research may also examine the effectiveness of
specific adaptive Islamic Religious Education strategies for
different categories of special needs, such as autism, intellectual
disability, hearing impairment, or attention and behavioral
difficulties. Such studies would provide stronger empirical
evidence and practical models for inclusive Islamic Religious
Education in both school and family contexts.
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